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Over	the	last	couple	of	years,	I’ve	developed	a	slightly	different	way	
to	name	my	approach	on	teaching.		
	
This	came	about	as	a	result	of	my	own	observations	about	how	things	
have	progressed	in	the	ways	one	might	teach	media,	today,	but	also	
by	way	of	leading	my	current	department’s	cyclical	Program	Review	
which	caused	me	to	more	deeply	consider	the	connections	between	
courses	in	an	overall	program	as	a	whole	and	as	individual	parts.	I	
always	knew	about	‘the	big	picture’	but	I	hadn’t	really	had	to	capture	
it	quite	so	succinctly	and	so	often	for	non-experts	before.	

	
	
	
	
	
By	further	considering	the	challenges	I	had	working	with	students	in	
the	Media	Research	Lab,	I	started	to	discover	that	the	same	‘big	
picture’	thinking	was	missing	in	most	of	the	work	we	were	doing.	
Sure,	we	pulled	off	a	bunch	of	activities,	but	not	as	many	and	not	as	
well	as	I	would	have	liked.		
	
What	I	came	up	with	is	a	philosophical	approach	that	I	call:	

	
	

THINK			|			MAKE			|			DO	
	
In	a	nutshell,	this	captures	what	my	department	
espouses,	but	more	importantly,	it	fits	with	what	I	want	
students	to	be	able	to	do	when	they	graduate.		
	
I	want	them	to	be	able	to	think	–	consider,	ask	
questions,	observe,	and	analyze	–	then	make	–	create,	
respond,	produce	in	myriad	forms	and	for	many	
audiences	–	and,	as	importantly	do	–	have	their	work	be	
meaningful,	shared,	community-minded,	engaged	and	
self-propelled.		
	
It’s	not	really	a	departure	from	what	I	was	doing	before,	
just	a	neater	package	that	clarifies	my	intentions	and	
situates	them	at	the	intersection	of	insight	–	application	
–	action.	You	can	call	it	‘design	thinking’	or	an	
‘ethnographic	turn.’	Either	way,	it	just	fits.		
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Apparently I’m a polymath (look it up, it’s worth it)

Somewhere between teaching dozens of classes and thousands of 
students I discovered that my greatest stregths are breadth and 
adaptability. This isn’t well captured in numbers alone.

This is my second go-around with a teaching dossier. The first 
time I took it as an excercise in accounting what I’ve done over my 
career. This time it’s more reflective of how and why I teach (with 
a little accounting thrown in for good measure). It should give you 
a sense of who I am, a snapshot of my experience, and a sense of 
why I do what I do in and outside of the classroom.

As long as I continue to teach, this will be a document forever ‘in 
progress’ and is a snapshot more than exhaustive ledger. 

BACKGROUND | THIS IS WHY YOU’RE HERE

photo: sharing work is more than pride, it is a 
prompt to inspire curiosity, San Francisco, CA
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I work at an ‘open access’ 
institution in a traditionally 

resource-oriented region

many of my students are among 
the first in their family to attend 

higher education, and often need 
to start a foundation from scratch

I move my teaching away from 
acquisition to connection, asking 
new questions and helping them 
to explore their world differently

photo: public access beach sign hidden 
behind million dollar houses, Lantzville, BC
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• Respect for self and student | EMPATHY

• Sincerity of interaction | SELF AWARENESS

• Connection to lived worlds | CONTEXT

• Respect for multiple ways of knowing | EQUITY

• Continuous learning & experimentation | INNOVATION

• Self-Reflection & evaluation | CONTINUOUS IMPROVEMENT

• Accountability & sharing | COLLABORATION

• Using the right tools for the job | CURRENCY

GUIDING VALUES | MY INNER VOICE HAS A WEST INDIAN ACCENT
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I encourage students to embody constant behaviours of 
responsive curiosity; ask interesting questions and look 
for effective ways to find answers; seek multiple ways of 

knowing and acquire new modes of expression.

My teaching mirrors my approach to life; look for connections 
between often disperate things, find ways to make them make 
sense no matter how far outside of my experience or comfort, 
and share what I come to know with anyone who will listen. 

When I meet students I often tell them that ‘this course will be 
the best course you will ever take, and if you are having trou-
ble figuring out why, we should talk.’ That sentence frequently 
encourages them to look for their own way into what we learn 
together. It helps them see how they are connected to all course 
materials, one way or another.  My teaching is about cultivating 
and nuturing many different types of relationships. That’s why I 
bare all and tell stories, and sit on desks because that’s what I do 
when I share. I expect that students should not just remember, 
but be able to ‘use it in a sentence’ when talking to a friend. 

I believe in students paying attention, not just to me and to their 
peers, but to themselves as learners. I expect a mutuality of re-
spect, and I ask for a sincerity of effort. I encourage them to find 
what inspires them, but be open to everything because you never 
know when and where serendipity will bring clarity. 

TEACHING PHILOSOPHY | WHY I TELL STORIES & SIT ON DESKS
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deep learning doesn’t require space for imagination 
and play, but it doesn’t hurt.
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the mentoring program I started in my department  
focuses on deep relationships. 

students often use the one-to-one time to share 
experiences of feeling disconnected between how 

they learn and how they are being taught.

in my own work, I use these insights to try and find 
a middle ground to help better connect the dots.
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 since reading isn’t the same as it used to be,
I focus as much on why as on what 

my students ‘buy-in’ when they feel able to understand 
their own knowledge as a living thing and when they 

can find different ways into the material

CHALLENGES & OPPORTUNITIES | READING, WRITING, LEARNING TO LEARN

I once taught a large introductory lecture course required by ma-
jors but popular among students from a wide range of disciplines. 
During an exam review, amongst the 450+ students in the class, 
one mustered the courage to ask why I wanted them to apply 
rather than simply remember what we were learning. His question 
surprised me at first, how could mere aquisition of knowledge 
be seen as better than understanding? but upon closer reflection 
demonstrated a divide. Given the time I’ve spent in the classroom 
I have had many occasions to question the impact of this gap.

What lead me to university teaching is not necessarily what brings 
many students to the classroom. I was among the first in my fam-
ily to go to university. I got here almost despite my circumstances. 
Yet I revel in this playground of ideas and I benefit daily from the 
priviledge of co-constructing knowledge with others. Some stu-
dents share this pleasure in learning, but many see it as a neces-
sary step or safe haven until they figure out what to do next. 

I have come to think of this as an opportunity, if a challenging one.

In response I focus on the fundamentals of critical learning; how 
to think while you listen; how to ask important questions; how to 
value sharing and address different points ways of knowing; and 
how to appreciate multiple forms of expression as neither equal 
nor hierarchical but as parts of a continuum. 

How do I get students to read? Give them less? Give them differ-
ent things? ‘Hold their hands’ and read in class? Let them pick? 
Give them more, give them choice, and do it all, I say.
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Internet 

• Learning Management Systems (moodle & D2L) 
• HTML hand coding (XHTML and HTML 5)
• Cascading Style Sheets (CSS)  
• WordPress & other micro-publishing customization  
• Web 2.0 and social media publishing

(Blogs, forums, Twitter, Wikis, YouTube, etc.)

Photography & Graphics

• Digital SLR and Point and Shoot Cameras 
• Mobile image making 
• Member of the International Visual Sociology Association
• Adobe Photoshop 
• Adobe Illustrator
• Adobe InDesign 
• Experience with scanners and printing technology

Video

• Video capture for non-linear computer video editing
• Single and multi-camera shooting
• Mobile movie making 
• Hand held DV, HD, and Flash Media camcorders
• Basic lighting kits 
• Basic microphones and audio capture
• Trouble shooting video installations 
• Apple iMovie 
• Final Cut Pro

 

Computing Hardware & Software

• Apple MacIntosh OS – over 20 years Advanced 
• Windows OS – Advanced
• Apple iOS – knowledge of coding principles 
• Human-centred design
• MS Office – Advanced (Mac & PC)
• Basic network and WiFi set up – Intermediate
• Applications of Bluetooth technologies - Intermediate
• NVivo analysis software

Presentation Hardware & Software

• Apple Keynote 
• Prezi (I was Beta tester prior to public launch)
• PowerPoint 
• Experience with projectors & mobile presentation units

Physical Building / DIY / Hobbying

• Screen printing 
• Intermediate carpentry and construction
• Hand and machine sewing 
• Puppet and doll making
• Decorative & sculpted baking

MY TECHNOLOGICAL COMPETENCIES | I CAN PROGRAM THE VCR AND BUILD A STAND FOR IT
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being analog in a digital world presents unique challenges to contemporary teaching 

CHALLENGES & OPPORTUNITIES | TECHNOLOGY & TEACHING 3.0 

photo: ‘digital playspace’ for families 
at Legoland, Carlsbad, CA

TEACHING WITH/AND/ABOUT TECHNOLOGY

I ask students to look for bridges between extant theory and 
practice and the ‘emerging’ digital learning environment. Students 
are often intrigued at the parallels between historical knowledge 
systems and the contemporary world. 

Students in my classes are asked to assess their ‘native digitality’ 
by considering basic questions of control and access - most are su-
prised and more attentive to the benefits and limitations of their 
digital dispositions when their assessments demonstrate a level 
of mastery contrary to their expectation. Finally, I use digital tools 
in most of my classes, ranging from online content management 
systems (Moodle, D2L, etc.) to presentation software, video and 
audio capture and distribution to everyday tools like phones and 
laptops. I encourage students to connect and share using digital 
tools and I find that this positively impacts their learning.

‘DIGITAL LEARNERS’

Two prominent theses arose at the start of the millenium about 
‘digital natives’ and ‘digital immigrants’ as well as what can be 
generally thought of as the ‘digital brains’ of today’s student. I am 
somewhat skeptical about the generalizability of these claims, 
yet I am confident that their rhetorical implications are real and 
important to consider. 

Students grown up in the digital era experience the world with a 
different consideration of time, space, ownership, sharing, and 
mutuality than most professors in a university environment, me 
included. I meet this challenge by using everyday digital tools as 
knowledge making practices and I consider various ways in which 
both inputs and outputs of teaching can be reconceived without 
losing site of core principles and basic learning objectives. 
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my teaching is a delicate balance of content and collaboration

photo: evening public dancing in a 
community square, Pittsburgh, PA
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When you fall into something you’re good at, why not 
make the most of it?

Like most people who end up teaching at the university level, I 
was trained in research and not particularly so much in teaching. 
Over time I came to realize, though, that teaching is something 
that I do well. 

What ‘well’ means to me is that I put in a lot to my teaching in 
order to get something interesting back from students in return. 
Looking over time, I’ve done a lot more teaching-related reflection 
and sharing than I realized. 

On the following pages you will find some accounting of teaching 
related activities and outputs of mine. The lists are divided by 
types of dissemination, but they can be further divided by themes. 

These themes focus on thinking about teaching as a practice, 
sharing experiences with others, and contributing to groups that 
are looking for ways to create better environments for learning. 

• TEACHING PRESENTATIONS

• WRITING & RESEARCH 

• TEACHING RELATED COMMITTEES

• STUDENT & TA SUPERVISION

• SAMPLE LESSON PLANS

• OUTSIDE SCHOLARSHIP

CONTRIBUTIONS TO TEACHING |  LEAD, LEARN
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November 2013 

Before we begin, what are we going to do? 
The Importance of Questions 
Vancouver Island University, The W5 of Research Series

November 2010 

On children, technology, spiders and more: 
The multidimensionality of invisibility 
Vancouver Island University, Faculty of Arts and Humanities Colloquium Series

October 2010 

Through their eyes: 
What do children think about media?
AML / OISE Media Education Conference
University of Toronto, Ontario Institute for Studies in Education

June 2010 

Tools as Content: 
How presentation software becomes part of the show
Invited presentation at the Educational Technology User’s Group (ETUG) / BC 
Campus, University of Victoria

November 2008 

Post Doctoral Experiences: 
Navigating what comes next 
York/Ryerson University
Graduate Programme in Communication & Culture, PhD Colloquium

February 2008 

Participatory action research 
York/Ryerson University
Graduate Programme in Communication & Culture, Research Methods

November 2007

Case studies and action research 
York/Ryerson University
Graduate Programme in Communication & Culture, Research Methods
Graduate level (Masters and PhD combined)

November 2006 

Photography as Visual Sociology 
Ryerson University
School of Journalism, Information and Visual Resources, First Year Level

June 2006 

Technology Fads and Fashions: 
Discourses of e-learning
with E. Nesselroth, W. Cukier & S. Rodrigues 
Can. Communication Assoc. Meeting 
Congress of the Humanities, Toronto, Ont.

September 2005 

Making the most of your first class as a TA 
with Naomi Fraser, York University TA Orientation Day 

July 2002

Doing media literacy as a life-skill: 
A preliminary research report
Canadian Communication Association Annual Meeting
Congress of the Humanities, Toronto, Ont.

March 2002 

Naked before you stand I: 
Guiding the Intellectual Stranger
Intersections & Emerging Voices National Graduate Student Conference
Ryerson University, Toronto, Ontario

CONTRIBUTIONS TO TEACHING | SELECT TEACHING PRESENTATIONS 
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Refereed Journal Article   

What’s so great about rehabilitation care teams: Inter-
professional collaboration in practice
Archives of Phys. Med. and Rehab., July, (2009), 90(7): 1196-20; with Sinclair, L. 
B., Lingard, L. A.

November 2007 

Interprofessional Communication in Rehabilitation Care: 
An Exploratory Study 
Poster Presentation with Lorelei Lingard and Lynne Sinclair, Research in Medical 
Education Conference (RIME), Washington, DC. & Toronto Rehab Research Day

October 2007 

Building communicative coherence: Interprofessional 
collaboration on teams serving complex patients.
with L Lingard & L. Sinclair. The Wilson Centre Research Day 2007. Toronto, Ont

October 2007 

An Examination of Interporfessional Collaboration as a 
Factor in Team Cohesion: Primary and Rehabilitative Care
with Lorelei Lingard, Lynne Sinclair, Ivy Oandasan, Allia Karim, Doreen Day
Collaborating Across Borders An American-Canadian Dialogue on Interprofes-
sional Health Education, Minneapolis, Minnesota. 

December 2006 

Living Through ‘Made-up Girls’: 
Media Life-Skills for the 21st Century 
Dissertation Submitted to fulfill the requirements for the PhD
Graduate Programme in Communication & Culture
York Univeristy

2006-2007  

Media Studies 2.0 Forum
International Internet Forum on the future of teaching media
http://twopointzeroforum.blogspot.ca

March 2005  

Teaching Centre Article: Reading leads to better writing 
… so what leads to good presenting? 
In Core Newsletter (York University Centre for the Support of Teaching), Vol. 14, 
Number 2

CONTRIBUTIONS TO TEACHING | WRITING & RESEARCH ON EDUCATION

http://twopointzeroforum.blogspot.ca
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External Review Preparation Lead 
Vancouver Island University Department of Media Studies

Strategic Scholary Activity Plan Steering Group 
Committee Member, Vancouver Island University 

Arts & Humanities Colloquium Series 
Committee Member, Executive Producer of Presentation DVDs
Vancouver Island University 

Media Studies Curriculum Committee 
Lead, Vancouver Island University 

Student Experience Committee
Committee Member, Vancouver Island University 

Media Studies Faculty-Student Mentor Program
Creator/Leader, Vancouver Island University

Search Committee Member
Associate Vice President, Academic & Planning, Vancouver Island University

First Year Experience Committee
Committee Member, Vancouver Island University

Fostering Undergraduate Research
Roadmap development Vancouver Island U., Media Studies 

Habits of Mind: Post-literacy in the digital age 
Jackman Humanities Institute, Digital Media Working Group
Faculty, Graduate Students, Community-based artists and activists

Admissions Interviewer
Journalism, Public Relations & Image Arts streams 
University of Guelph-Humber, School of Media Studies

Programme Director Search
Student Representative
York University, Communication & Culture Graduate Programme 

Communication & Culture Graduate 
Intersections Conference Committee 
Acted as the coordinator of the ‘blind review’ 

External Review Graduate Student Submission 
Simon Fraser University School of Communication

Graduate Admissions Committee Student Member 
Simon Fraser University School of Communication

Faculty of Applied Sciences Student Committee 
Simon Fraser University School of Communication

CONTRIBUTIONS TO TEACHING | SELECT TEACHING RELATED COMMITTEES
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2015-2016 

Research Lab Assistant Supervision | 
Calleigh Lim 

Amber Cyr 
Web, documenting academic culture & research project planning
 
2013 

Directed Studies | 
Katherine Carmichael 
“Emerging style subcultures during widespread labour changes” 4th year

Research Assistant Supervision | 
Niel Scobie 
Celebrity culture project 

Denisa Krausova 
Photo essay & journal article collaboration on invisibility

2010 - 2011 

Directed Studies | 
Joseph Malbon 
“Digital Identities,” Affect & Critical independent film production, 4th year

Research Lab Student Supervision| 
Ovidu Morisan 
4th year - Student Lab Director

Courtney Fantinato 
3rd year - Web Lead

Eben Sullivan 
2nd year - Film Lead

2009-2010 

Research Assistant Supervisor | Celinda Rice 
“Steps toward a theory of Invisibility” - literature research

2009 

Reader and Qualitative Methods Advisor (informal) | 
Rani Sanderson
Master of Environmental Studies Candidate (defended January 2010)

2008-2009 

Teaching Assistant Supervision  | 
York U. SOSC 3316 6.0 - a Total of 4 Teaching Assistants 

 2008 

Thesis / Fieldwork Advisor (informal) | 
Sara Feldbloom 
BA Communication Studies
Media Education and Children’s expression of community through media arts

2007-2008 

Teaching Assistant Supervision  | 
York U. SOSC 1310 9.0/6.0 - a Total of 19 Teaching Assistants 
- created opportunities to develop skills with first time TAs and experienced TAs

2005 

Tutor Marker Supervision  | 
Guelph-Humber AHSS 1060 3.0 - supervised 1 tutor-marker

For examples of student work please go to:
http://dossier.ideacraft.org/student-work/

CONTRIBUTIONS TO TEACHING | SELECT STUDENT & TA SUPERVISION

http://dossier.ideacraft.org/student-work
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There are many things that I do outside of the classroom that mirror my ap-
proach to teaching. In a way, you could say once a teacher, always a teacher.

In the community I am engaged in many layers of ‘teaching’ using the same 
values that I model in class. Some activities include: 

Coaching 
I am presently involved in child, youth, and peer sports.
Previously I did ‘life-skills’ sport and physical arts coaching.

Advising & Consulting
I regularly meet informally with potential students, and parents
to discuss plans for university, how to be ready, and what to expect.

I work with community members to hone intellectual questions 
into actionable plans; for example, I am currently working with a
community member to develop a model to demonstrate an 
innovative Autism wraparound education/recreation program.  

Volunteering 
I currently sit on 2 community Boards of Directors
I have previously contributed to community events and
advise student clubs and committees. 

CONTRIBUTIONS TO TEACHING | LIFE OUTSIDE OF CLASS
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BACKGROUND
It can be difficult to understand the social and material impacts of shifts 
in dominating modes of communication in a society different than our 
own. To highlight these differences, working with others to build a paper 
crane using different forms of communication systes can make the theo-
ry come to life.

ACTIVITY
Divide the class into 3 different ‘societies’: ORAL, LITERATE, and ELEC-
TRONIC. Give all groups the task of recreating an oragami paper crane. 
The ORAL society may only use the physical example and ‘reverse engi-
neer’ it as a group before trying to re-build it. The LITERATE society gets 
paper based instructions and may work on their own or as a group. The 
ELECTRONIC society may only go online and may only interact electron-
ically to determine how it’s done. All groups are asked to focus BOTH on 
building the crane(s) AND on what it’s like to work within the communi-
cation framework of their respective society-type. 

OUTPUTS
Students make (or not) paper cranes individually within their groups. 
Often frustrated by crane making, students de-brief what the use differ-
ent types of communication practices on the social level (interacting), 
the material level (making), and on the paradigmatic level (thinking) 
based on their process of making. They come away with a lived experi-
ence of different society types. 

OUTCOMES
This exercise links well to understanding the nature and organziational 
impact of different types of communication societies. This helps them 
make sense of historical realities often quite different than their own.

SAMPLE LESSON PLAN | EXPERIENTIAL LEARNING

GROUP BUILDING OF PAPER CRANES USING 
DIFFERENT COMMUNICATION MODALITIES

LEARN ABOUT THEORY THROUGH PRACTICE 
HAROLD INNIS on ‘COMMUNICATION BIAS’: 
ORAL, LITERATE & ELECTRONIC SOCIETIES
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OUTPUTS
Most students choose to write a traditional essay that analyzes a ‘theory  
of home.’ These students get the surface value of the exercise - a sense 
of the filter-effect. Those students who take the spirit of the assignment 
to heart and write a personal account of their sense of home often pro-
duce one of the alternate forms of writing. 

OUTCOMES
Starting from the position of ‘home’ when looking out on the world has 
an always already comparative effect; students tend to compare and 
contrast what they encounter against a register of what they are used to 
already. For many students this is a helpful exericse.

Some students get the elevated value of thinking about how the differ-
ent experiences from around the globe could impact a sense of ‘home’ 
for people living in places different from their own.  

SAMPLE LESSON PLAN | REFLEXIVE PRACTICE

BACKGROUND
It can be a challenge for students to appreciate how our perceptions of 
how the world ought to work acts as a filter against which all things that 
seem ‘different’ are measured. I start many classes with a brief ‘self-re-
flexive’ writing exercise that asks students to introduce themselves to 
me, and to help them think about where their thinking about our sub-
jects comes from. This example is taken from a ‘Studies in Global Media’ 
class where students were asked to consider a sense of ‘home’ as a filter 
through which they viewed the material we encountered.

ACTIVITY
This is a writing activity done either as a traditional essay, a personal 
letter, or as a hybrid annotated ‘scrapbook’ that includes pictures. 
Students are asked to take a broad view on their sense of ‘home.’ This 
should include a sense of what things look like, who ‘belongs,’ what has 
‘value,’ and what gives comfort. 

UNDERSTANDING THE CONCEPT OF HOME AS 
OUR BASIS OF LOOKING OUT AT THE WORLD

photo: this is literally my backyard, a world away 
from my city-kid upbrining, Parksville, BC
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ACTIVITY
Students are asked to pick an IDEA, an OBJECT, or EXPERIENCE that helps 
them interpret the PLACE in which they are (either the school, the city, 
or the area).  

After a discussion of the basics of semiotics (denotation and connota-
tion) and the constructs of ‘space & place,’ they are asked to write down 
whatever they ‘know’ about their chosen focal object, elaborate on 
how it helps them transform the spaces we share into a special kind of 
place that is unique to them. They are discouraged from doing outside 
research at this stage, instead focusing on the meanings that are unique 
to themselves. 

They write this information as an essay and/or as the basis of a produc-
tion plan that will be used to create a website (the media production 
activity). 

OUTPUTS
Students write up a sketch of the meaning they intend to convey. Stu-
dents use this focus on meaning to inform all of their production deci-
sions ranging from language use to colours, images, and structures. 

OUTCOMES
Focusing on an ‘abstract’ relationships is hard. Many struggle with 
defining meaning in advance but generally benefit from the paradigm of 
meaning-driven production. This method helps students make produc-
tion decisions more effectively, and in a more time effective manner, 
often enriching their final products.

SAMPLE LESSON PLAN | CONTEXT BASED LEARNING

UNDERSTANDING THE RELATIONSHIP 
BETWEEN MEANING AND CONTEXT

MEANING-DRIVEN MEDIA PRODUCTION

photo: abandonned Youth Arts (YAM) building, 
this place is no longer for kids, Parksville, BC

BACKGROUND
Many students who enter into production-oriented courses have a de-
sire to learn how to do something rather from the perspective of having 
a meaning that they wish to convey through a practice of production. 
I start production courses by explaining that every medium presents a 
particular set of encumbrances/challenges, but that meaning must al-
ways come first. In order to focus on meaning, this exercise links abstract 
constructs with acts of production to highlight how meaning makes 
production decisions more impactful than starting from a pre-fabricated 
template and plugging in generic values.
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BACKGROUND
A lot of student learning happens individually. When group work is 
involved, it tends to be so that a larger task can be accomplished with 
‘many hands.’ What this exercise does is two-fold. In many of my classes 
I get students to keep a ‘journal’ that captures different points of learn-
ing. Here students take individual  guided ‘definitional’ pictures using 
whatever camera equipment is most convenient and then the images 
are discussed in groups to explore how different people arrive at differ-
ent interpretations of the same constructs. It’s about sharing.

ACTIVITY
The class is divided into recurring ‘photo-cirlce’ groups at the start of the 
semester. The course is structured around weekly discussions of various 
social constructs such as POWER, CLASS, SELF & OTHER, GENDER, EN-
VIRONMENT, etc. At the start of each class we discuss a reading related 
to a social construct, break into groups and ‘tell stories’ about our lived 
experiences of the construct in practice, and then students go in parallel 
with their photo-circles on group photography sessions. At the end of 
each session, students share the images they capture and discuss how 
their images relate to the construct and to each others images.

OUTPUTS
Students create a semester long ‘photo-log’ of various social constructs 
and learn the processes of using visual objects as data sources. Students 
learn the process of ‘photo-elicitation’ and create captioned photo-es-
says linking how ways of seeing can be linked to  various types of knowl-
edge production.

OUTCOMES
Having used this exercise in two slightly different formats, once entirely 
individually and once as a group process, I found that students learned 
more from the group than the individual practice. When students see 
how their peers capture the same social constructs, often in the same 
way, sometimes differently, they become more receptive to the use of 
the visual as data, and they are intrigued by the relationship of ideologi-
cal naturalization and notions of equity.

SAMPLE LESSON PLAN | EQUITY THROUGH SHARING

PHOTO CIRCLES: CAPTURING THE WORLD 
VISUALLY AS INDIVIDUALS WITHIN GROUPS

EXPLORING MULTIPLE WAYS OF SEEING

photo: profound environmental prompts 
can be simple, Port Angeles, WA
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CONNECTING OUTSIDE SCHOLARSHIP | INVISIBILITY AND MATTERING

You have to believe to see

Working in a teaching focused institution I teach across a wide 
swath of curriculum. This lends to a ‘big picture’ perspective that 
migrates into my non-teaching scholarship.  

For the last several years I’ve asked questions about invisibility and 
mattering, broadly conceived. My main inquires are how is it that 
there are some things that we can see but that remain invisible 
to us, and why are there some things that we cannot see but that 
remain profoundly present? 

My explorations on invisibility and mattering focus on issues of 
equity and justice by looking at invisibility as an intersection of 
seeing, hearing (voice), power and affect (emotion) as they are 
situated in time and space, often played out as mattering. 

What I consider is how people, places and things come to matter. I 
integrate these questions into my teaching in several ways; as case 
studies that I work through with students; considering context and 
the under-observed (such as in the case of the absent presence of 
First Nations peoples and culture on Vancouver Island as shown in 
the pictures to the right); and by creating documentary research 
activites in the Media Research Lab on which I work with under-
graduate student researchers, along with public presentations at 
the university and at academic conferences.

My commitment to this area of inquiry helps me link my curiosity 
and external scholarship into my teaching. It is a line of continuous 
inquiry that models my philosophy of responsive curiosity.

photo: First Nations ‘branded’ paraphernalia 
used to ‘sell’ a story of the Island, Nanaimo, BC
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photo: First Nations symbols used to adorn 

Commonwealth Pool, Saanich, BC
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I prefer teaching first and final year courses. 
I find that’s where the biggest questions of 

why and so what tend to live.
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Unique Courses Taught as Course Director

Vancouver Island University  |  16

York University / Atkinson College  |  7

University of Guelph-Humber  |  1

Ontario College of Art and Design  |  1

Courses Taught as Teaching Assistant

York University   |  6

Ryerson University  |  2

Simon Fraser University   |  6

Total Credit Hours as Course Director

Vancouver Island University  |  123.0

York University / Atkinson College  | 48.0

University of Guelph-Humber  |  9.0

Ontario College of Art and Design   |  3.0

Total Credit Hours as Teaching Assistant

York University   |  42.0

Ryerson University  |  6.0

Simon Fraser University   |  24.0 

Approx. Number of Students Taught as Course Director

Vancouver Island University  |  1300

York University / Atkinson College  |  1700

University of Guelph-Humber  |  240

Ontario College of Art and Design   |  35

COURSES TAUGHT | Highlights, by the numbers
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2000

2007

1997

2000

1992

1997

York University
Teaching Assistant
Social Sciences/
Communication Studies

York University/Atkinson
Course Director
Communication Studies

University of Guelph-Humber
Course Director
Media Studies

OCAD
Course Director
Liberal Studies

Simon Fraser University
Teaching Assistant
School of Communication

YMCA of Greater Toronto
Day Camp Director
Leader, Arts Specialist,
Day Care Teacher

Central Neighbourhood House
Program Leader
Arts Initiative

Smithfield Community School
Children’s Rec Leader
Youth Program Leader

Quality Assurance & Evaluation Researcher 
Earlscourt Child & Family Centre
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2015

2016

2009

2010

2007

2009

York University
Contract Lecturer
Communication Studies

Vancouver Island University
Regular Full-time 
University College Professor 
(no ‘rank & title’ at the institution)

2006

2008
Ethnographic Researcher
Wilson Centre for Research in Education
Faculty of Medicince
University of Toronto TIMELINE OF TEACHING RELATED HIGHLIGHTS

Every timeline has to start somewhere. I chose to start at my first 
‘formal’ job working in a teaching/leadership capacity; as a rec-
reation leader in one of several ‘at-risk’ youth programs. I could 
just as easily have started in my childhood when I was engaged in 
peer-to-peer leadership activities and I could have includedsome 
of my volunteering experiences, but this gives you the gist of over 
two decades of teaching related work.
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* MEDI 100  (3.0)
Introduction to Media Studies and Communication
This course introduces the history, theories, and basic concepts of traditional 
and new media. It explores media culture, content, audiences, law and policy, 
ownership, content producers, the effects of media convergence, and globaliza-
tion. A hybrid of critical analysis and hands-on application merges the theoreti-
cal and practical streams of the discipline.

MEDI 111  (3.0)
History of Communication
An introduction to the multi-disciplinary nature of media studies including an 
exploration of the definitions of society, culture, the self, as well as an histori-
cal approach to human communications. Explores the impact of technological 
change on culture, and the latest developments in information technologies 
(Internet, newsgroups, on-line publishing, e-mail). 

MEDI 113  (3.0)
Emerging Digital Communications
An exploration of emerging digital technologies and their impact on culture, 
education, commerce, politics and society. Development of hands-on skills in 
the use of e-mail, newsgroups, web-site authoring, and multimedia. Familiarity 
with computing applications is an asset. Note: Some sections of this course may 
be offered on-line. 

DIGI 110  (3.0)
Introduction to Digital Media
An introduction to the fundamental concepts, concerns, genres, and technol-
ogies of digital media. Students produce introductory digital projects (Web, 
photography, video, and audio) exploring contemporary concerns and genres in 
the new media field. Students from other fields are invited to explore interdisci-
plinary applications of Digital Media to their chosen discipline.

MEDI 200  (3.0)
Media, Audience and Society
An examination of how selected media - mainly newspapers, magazines, tele-
vision, and film - identify and address their audiences to represent significant 
social constructions: gender, ethnicity and class. Participants are challenged to 
distinguish between the representations of social issues in the media and their 
social realities. 

MEDI 205  (3.0)
Promotion, Persuasion and Propaganda
An examination of the strategies and ideologies in promotional communica-
tions: advertising, public relations, political and public service announcements, 
billboards, news reporting, infomercials, popular performance art, and propa-
ganda. 

MEDI 211  (3.0)
Understanding Television
An examination of television as a medium of communication and an element of 
culture. In a given year, the focus of the course may be on television production 
and management in addition to an analysis of television's impact on culture.

* MEDI 265  (3.0)
Game Theory & Analysis
An introduction to the interdisciplinary study of videogames, examining their 
cultural, educational, and social functions within contemporary settings. By 
playing, analyzing, and theorizing about videogames, we will examine debates 
surrounding how they function within contemporary social contexts. Readings 
will include contemporary videogame theory and interaction with contempo-
rary commercial videogames.

* Course/curriculum developed and/or delivered for the first time by me.

Calendar Descriptions
COURSES TAUGHT | Vancouver Island Universtiy, Department of Media Studies (2009 - present)
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MEDI 301  (3.0)
Studies in Global Media
An exploration of the media, its control and ownership, from a global perspec-
tive. Topics include globalization; the public sphere; international trade agree-
ments and regulatory bodies (WTO, IMF, etc.); internet culture; patterns of 
ownership, control and monopolization; alternative media; cultural imperialism; 
racism, assimilation and creolization.

MEDI 302  (3.0)
Making the News
An exploration of the history of journalism with an emphasis on the evolution 
of print, photography, radio, film, television, and the internet as media for the 
mass dissemination of news, information, and opinion. Students also consider 
questions of journalistic style and ethics.

* MEDI 303  (3.0)
Documenting Culture
This course explores culture from a visual perspective. It examines ways to 
understand and create visual material and locates various forms of documen-
tary and persuasive visual practices in dynamics of power, space, and identity. 
Students will engage in written and hands-on projects from a critical academic 
perspective. 

DIGI 340  (3.0)
Digital Social Narratives
An exploration of the theories, practices and technologies used to create and 
participate in contemporary digital social narratives. Topics include listserves, 
blogs, games, discussion groups, wikis and other developing electronic narra-
tive environments. Students will actively research and create virtual narrative 
spaces based on subjects of their own interest. 

MEDI 401  (3.0)
Public Relations, Advocacy and the Media
A survey of the powerful role public relations and promotion play in contempo-
rary society. An exploration of how different media may be used for advocacy 
and social activism. As a major assignment, students analyze accessible media, 
and design a campaign to promote an issue of concern to them. 

MEDI 402  (3.0)
Technology and Identity
An exploration of the complex relationship between technology and changing 
notions of identity. Students consider how media and other technologies influ-
ence how we define ourselves, our social relations, and our cultural institutions. 

* MEDI 415  (3.0)
Media and Cultural Studies
Focusing on media, this course investigates how culture impacts individual 
experiences, everyday life, social relations and power through readings on the 
intersections of race, class, gender and ability. Students will explore how media 
experiences contribute to cultural attitudes and beliefs and will consider ways in 
which to address this relationship.

MEDI 490  (3.0)
Independent Project
In consultation with the Chair, students articulate a media-related project that 
demonstrates a strong correlation between theory and practice. Students sub-
mit a proposal outlining their project and reviewing the theory informing it, for 
a project that makes use of at least one non-print medium. See Chair for more 
detailed guidelines.

* Course/curriculum developed and/or delivered for the first time by me.

Calendar Descriptions 
COURSES TAUGHT | Vancouver Island Universtiy, Department of Media Studies (cont’d)
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When I first got hired into my current job I was excited by the prospect 
of truly linking critical media theory and practice. Part of what I found, 
though, was that the desire was stronger than both the will and the evi-
dence of how. It was a bit disappointing and, at times, frustrating.

By luck of the draw, I’ve taught one course, DIGI 110 - Introduction to 
Digital Media (hands on production), more than anything else and more 
than anyone else ... 16 times and counting.

This repetition has its drawbacks, but since it seems like I am stuck with 
it, I use it as a way to model the curricular change that I want to see in 
the program overall. First year courses are a great way to get students 
excited about a field of study, and orient them to the philosophy of the 
program. Because this course is a foundation for the degree, it’s all the 
more important.

DIGI 110 is a degree major course and it is a popular ‘service course.’ So 
popular, in fact, that it is offered almost continuously every semester at 
least once and up to 4 times at a go. Since the course is offered so often 
and by various instructors at different points, there is little wiggle room 
in what is taught. The nuance comes in how it is taught. 

At its core, DIGI 110 offers an introduction to media practices, proper 
work-flows, appropriate use of hardware and software, and basic media 
production skills. What is missing from the pre-packaged portions of the 
curriculum is the focus on meaning and understanding the role of media 
production in the broader discipline. Over time I’ve tweaked the course 
to better suit me as an instructor and the role of the course in preparing 
better engaged and grounded students for upper year courses.

EVOLUTION OF A COURSE | My pedagogical r/evolution of DIGI 110: Intro to Digital Media (production)

2009-2010
The course came with a prescribed syllabus pre-packaged with 
readings, resources, assignments, and lecture slides.

Delivered as prescribed looked like this:

Main Instructor Lab Instructor

+ = Singular focus 
on Technology

By having the main instructor AND lab instructor focusing heavily 
on the use of technology, students came away with a firm focus on 
the dominance of de-contextualized technological skill acquisition.

This didn’t fit with my hope for ‘critically-informed practice.’
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EVOLUTION OF A COURSE | My pedagogical r/evolution of DIGI 110: Intro to Digital Media (production)

2010/2011
In the second year I separated the lectures and lab instruction, hop-
ing to divide the course into distinct components, not so singularly 
focused on learning technology.

Main Instructor Lab Instructor

+ = Unhelpful distinctions / 
not enough continuity

At this point I kept the basic shell the same and just changed the 
delivery by not being in the labs. Despite my best intentions, it 
seems that students tended to still focus on the use of technology 
since the labs seemed more hands on and practical than lectures.

I realized after a while that this was because by making the two 
components so abruptly distinct, students focused on what was 
needed to complete the assignments.

I had to rethink how the various components of the course worked 
together. I re-evaluated the structure of the two main components: 
a website project using hand coding and a video project.

What I noticed is that the grades were largely focused on ‘outputs’ 
rather than on ‘process.’ Even weekly quizzes rewarded students 
for understanding the technological components moreso than the 
purpose of their application. Back to the drawing board.

[        ] [        ]

2011/2012
By year 3 I was determined to assert my vision for a unity of theory 
and practice. I changed the assignments, adding graded compo-
nents that addressed basic message development, pre-planning 
stages, and execution. All of this was in the course before but not 
graded so students focused on products rather than the process.

I replaced lecture-focused quizzes with a ‘literacy’-focused mid-
term - if you can write code you should be able to ‘read’ it also. 
I redefined the video component as less open ended, and more 
directed to different paradigms of production and distribution.

The result in my third year:

Rather than focusing on technical constructs separately, I focused 
on how making for any medium can be thought of paradigmatically 
- inquiries transferable to any medium, likely with different outputs.

Lectures were much more complimentary of the labs, all while 
maintaining a critical eye and helping the practices of production 
seem more grounded in paradigms of reasoning.

The new mid-term exam proved shockingly different than the earli-
er quizzes. Students couldn’t hide behind coding done at home but 
that could not be replicated in person; shifting away from mimicry 
toward a demonstration of understanding.

Students responded well to these changes, producing better out-
puts and valuing process. This was the year that things started to 
move acutely in the direction that I had envisaged at the outset.

Main Instructor Lab Instructor

+ = ‘Continuum’(        ) (        )
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EVOLUTION OF A COURSE | My pedagogical r/evolution of DIGI 110: Intro to Digital Media (production)

2012/2013
Since the course was finally starting to work the way that I envi-
sioned it, it seemed reasonable to consider how to build on the 
new foundation.

The summer before this school year I attended a talk at the Interna-
tional Visual Sociology Conference where a colleague from Stoke on 
Trent University discussed a school quite similar to mine.

She talked about the introduction of original research components 
at the first-year level. Interesting thought I ...

Based on her experience with similar students, she said that build-
ing in original research at earlier years proved beneficial in elevat-
ing students’ learning over time. Students ended up more reflexive 
and able to handle complex work when they start at original re-
search early on, largely by being able to understand other people’s 
writing by understanding their own knowledge production.

I added a component of original content research for the web proj-
ect and oriented it around the notion of ‘place’ and ‘meaning.’

Main Instructor Lab Instructor

+ =

Complimentary, grounded & collaborative :) 

The original content research asked students to pick an idea/ob-
ject/or experience that reflected their sense of place - the place we 
were in, the university, the city, the region. They conducted a semi-
otic style assessment of the meaning they wanted to convey about 
the relationship between the object and sense of place.

Some students found it difficult at first but with the compliment of 
lectures about meaning and semiotics, and detailed discussions of 
how to transform ideas into organized categories around a central 
‘thesis,’ the process was smoothed out considerably.

While the web projects were not as universally ‘slick’ as in the past, 
the substance of what was communicated and the relationship 
between the design and production choices all around the central 
focus on conveying meaning made the outputs more in keeping 
with the vision of a unity of theory and practice.

By the time the video projects came around, I added the compo-
nent of sharing by students posting their final videos to YouTube. 

While this might seem like a small change, it was made purposeful-
ly and strategically. When students knew that their videos would 
be online and that they could comment (constructively) on each 
other’s work, the quality of their projects improved considerably.

At this stage the videos were somewhat less focused on a specific 
practice of meaning making than I would have preferred but they 
were moving in the right direction.

This year was especially encouraging.

(    )
Original Research

++
Sharing/Collaboration



37TEACHING DOSSIER | Ravindra N. Mohabeer, PhD

EVOLUTION OF A COURSE | My pedagogical r/evolution of DIGI 110: Intro to Digital Media (production)

2013 and forward
With a better grounding in place and a closer, well tested, resem-
blance to what I wanted, it was time to make some small tweaks.

A key change was a matter of my opening orientation to the course.

I started off by saying:

“...every medium is an encumbrance to your message. Each en-
cumbrance carries its own constraints and opportunities. Focusing 
on your central message necessarily helps you make every choice 
along the way. While there is no perfect medium, the relationship 
between message and format makes all the difference.”

Students seemed to finally get it, and they took it to heart.

Finally the marriage between theory and practice that I imagined.

The result since my fourth year:

Main Instructor Lab Instructor

/ =

Values, basic research, thinking in paradigms

What I’ve found so far is that students take away a deeper and 
more sincere understanding of the interplay between ideas and the 
choices they make in shaping how they share them.

This results in more students being eager to link work in this course 
to the rest of their learning in other courses, and it increases 
informal expressions of interest in pursuing further courses in the 
department - a bonus really. 

When I look back at students who have gone through this approach 
as they progress through the degree, I can see a marked difference 
in the sophistication of student work at the upper years in compari-
son to when I first started.

I would like to think that this stems from a focus on thinking in par-
adigms that helps students recognize patterns rather than getting 
caught up exclusively in details (i.e. ‘which buttons to push’).

What I hope for the future is to couple activities in this course with 
a greater service orientation where students can see their work add 
to the community in which they live as I do in other courses.

At upper year levels ‘live experience’ makes sense, but it seems like 
a good thing to do at the first year, building service to the commu-
nity in as a core value to elevate the student experience in the way 
that sharing work on YouTube has done, and also to add value to an 
area that could benefit from their energy and enthusiasm.

(    )
Original Research

//
Sharing/Collaboration
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SOSC 1310  (9.0/6.0)
Introduction to Communication Studies
This course provides a critical overview of the main issues in the field of com-
munication and media. It examines how forms and processes of communica-
tion are implicated in our understanding of the world at both the personal and 
social levels.

SOSC 3316  (6.0)
Television as Culture and Communication
This course examines the interaction between television and culture by ex-
ploring the local and global impact of television, its narrative structures, the 
medium and its effects. The ideological role of television in representing and 
constructing shared beliefs and audience response. 

SOSC 3991  (6.0)
Research Methods in Mass Communication
This course introduces students to the major research paradigms and attendant 
methodologies in the field of mass communication. Methods to be reviewed 
include survey; audience; ethnographic; political economic; feminist; content; 
discourse and textual analyses.. 

SOSC 4300  (6.0)
Popular Cuture and Communication Studies
Employing a variety of theoretical and methodological perspectives, this course 
examines the role of communications media and information and technology in 
the production and circulation of popular cultural artifacts and practices. .

* SOSC 4304  (6.0)
Advanced Problems in Communication Thought: 
Media 2.0
An examination of current debates in the field of communication thought. This 
particular course focused on new paradigms of communication studies related 
to advances in technology and the growing gap between users and producers in 
terms of knowledge systems and expectations. 

SOSC 4330  (6.0)
Participative Communication
Employing a variety of theoretical and methodological perspectives, this course 
examines the role of communications media and information and technology in 
the production and circulation of popular cultural artifacts and practices.

AK/SOSC 2410  (9.0/6.0)
Introduction to Communication Studies
The course explores major contributions to the study of communication from 
a variety of perspectives: the behavioural and social sciences, the humanities 
and fine arts, biology and engineering. Topics include language, the analysis of 
messages, cultures as complex media systems, technologies of communication, 
ideology and mass media and the political economy of information. 

* Course subject developed and delivered by me.

Calendar Descriptions
COURSES TAUGHT | York Universtiy, Department of Communicaiton Studies (2007-2009) & Atkinson College (2004)
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AHSS 1060 (3.0)
Mass Communication
University of Guelph-Humber
This course examines the theories and practices of the mass media and its 
impact on society. It examines the purposes of the mass media in a democratic 
society by comparing the works of various theorists such as, Marshall McLuhan, 
Noam Chomsky, and Neil Postman. This course is a study of traditional media 
–newspapers, magazines, television, radio, film – and the rapidly growing new 
media.

VISC 3B18 (3.0)
Television Criticism
Ontario College of Arts & Design
This class is designed to familiarize students with different approaches to televi-
sion criticism, and to introduce students to practices of formulating and writing 
television criticism. The focus is on a critical tradition to understanding mean-
ing making in television, and as such the class provides multiple perspectives, 
including textual approaches (such as semiotics), producer-oriented approaches 
(such as auteur analysis), audience research (such as audience-oriented research 
and critical audience research), and finally ideological analysis (such as feminist 
and critical cultural studies). Readings include both theoretical and materialized 
pieces of critical television criticism scholarship. Students will gain knowledge 
of important television research methods and their usefulness. In addition, stu-
dents will, through the readings, learn about the economy/business and politics 
of television production, the aesthetics or codes of various TV genre, will ad-
dress identity and TV representation in terms of gender, ethnic, sexual and other 
characteristics, and will learn about the processes by which audiences negotiate 
television. Upon concluding the class, students should be able to articulate the 
tenets of multiple television genres, determine the type of television criticism 
most appropriate to a particular type of question regarding television, articulate 
the steps of four different types of television criticism, and conduct an actual 
(undergraduate level) television research project.

Calendar Descriptions 
COURSES TAUGHT | University of Guelph-Humber (2004-2007) & Ontario College of Art & Design (2006)
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Despite loads of teaching experience, I haven’t had many formal numerical 
evaluations of my teaching. At my present institution formal evaluations are 
strangely absent. Stranger yet because of the institutions ‘teaching focus.’ 
Here I was only formally evaluated once, in my first semester. It doesn’t really 
demonstrate the breadth of what I’ve done, but it is worthy of reflection.

The summary forwarded to me by my Dean had one stand out phrase; ‘slightly 
below faculty average.’  In teaching I’d never been below before. Ever. Ever.

While I also noticed, ‘room to improve’ used in an encouraging way, and I 
contextualize that the evaluation was from the first semester when I was still 
getting used to a new life in a very different place, I realized that I needed to re-
think my student-centred approach not just for an ‘idealized’ university leaner.

In small the intimate classrooms in which I currently teach, it’s like being on a 
small stage with nowhere to hide from connecting with students. After I read 
my evaluation closer, I came to realize that the areas in which my overall aver-
age was most impacted were related to ‘toughness’; as in the work was harder, 
not that my teaching was poorer.

In this case, it helped me to figure out that I fell into an easy fissure of thought, 
you don’t just teach the students you want, you teach the students 
you have, and help them realize their own unique visions of what better looks 
like. I also use this philosophy when I coach sports and it works.

In a perfect world, being rigorous and having high expectations wouldn’t impact 
evaluations. But they do.

Since then, I work smarter toward understanding how to expect more, provide 
the frameworks for students to achieve and exceed, and then feedback loops 
for them to constantly evaluate and build a successful co-learning environment.
I feel the benefits of this approach with every new semester.

Knowing this helps keep me stay constantly vigilant about tweaking my tech-
niques, and staying in touch with what is important to my students inside and 
outside of the classroom.

Vancouver Island University
Media Studies & Digital Media Technology
2009 to 2010
DIGI 110 - Introduction to Digital Media (production) - 3.99 / 5 
MEDI 113 - Emergent Digital Media - 4.23/5 
MEDI 211 - Understanding Television - 4.01/5 

* Please note that formal teaching evaluations are only administered in the 
first 2 years of a new faculty appointment at VIU. In my case evaluations were 
only administered in the fall semester 2009 and no evaluations took place the 
following year during a labour disruption.

York University
Communication Studies

2008 to 2009
SOSC 3316 - Television as Culture and Communication - 4.3/5 (15% response)
SOSC 3991 - Research Methods in Mass Communication - 4.0/5 (17% response)
SOSC 4300 - Popular Culture and Communications - 3.0/5 (11% response)
SOSC 4330 - Machine Mediated Communications - 4.0/5 (16% response)

2007 to 2008 
SOSC 1310 - Introduction to Communication - 3.78/5  (21% response)
SOSC 3991 - Research Methods (Communication) - 3.36/5  (44% response)
SOSC 4304 - Advanced Problems Communication Thought - 4.43/5 (39% re-
sponse)

* Please note that the response rate on evaluations was lower than average in 
some classes, likely because of the piloting of a not previously tested voluntary 
electronic system of evaluation.

COURSES TAUGHT |  A REFELCTION ON EVALUATIONS 
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a syllabus is a contract between my students 
and me where I ask for a lot, and make 
promises of what I will provide in return.
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SAMPLE SYLLABI | APPENDICES 

Attached you will find some recent course syllabi from the 
2015-2016 school year, taken from my teaching in 

the Media Studies Department at Vancouver Island University.

Additional Syllabi will periodically be available
ONLINE AT: http://dossier.ideacraft.org/sample-syllabi/ 

http://dossier.ideacraft.org/sample-syllabi

